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Purpose and Organization

Self-Determination

The AIR Self-Deter-
mination Scale and
What it Measures

Purpose and Organization of the User Guide

This User Guide has been designed with the following

purposes in mind:

1.  To familiarize special education teachers and
other educators with the meaning and
importance of self-determination, with
particular focus on the needs of students with

disabilities

2.  To present the AIR Self-Determination Scale
and describe its purpose, what it measures, and
what its results mean

3.  To provide instructions for using and
interpreting the AIR Self-Determination Scale
and suggestions for using its results to increase
students’ capacities and opportunities for self-
determination ’

For ease of use, this User Guide is divided into the sections

described below.

This section defines self-determinarion and describes its
importance for individuals with disabilities, within the
context of the disability movement. It describes the process of
self-determination and the key conditions—such as capacity
and opportunity—required for students to develop self-
determination.

This section describes the purpose of the AIR Self-
Determination Scale, as well as whart it measures.

AIR Self-Determination Scale, User Guide



Purpose and Organization

ll. Completion of the AIR
Self-Determination
Scale and Profile

V. Ways to Use the Self-
Determination Scale

V. Reliability and Validity
of the Scale

Appendix

For additional copies of the

AlR Self-Determination
Scale and User Guide»

This section describes the four forms of the AIR Self-
Determination Scale (Educator, Student, Parent, and Research)
and provides instructions for completing the Scales and
developing student Profiles of Self-Determination.

This section provides a curriculum guide for identifying
appropriate self-determination goals for students. Included are
suggestions for using the AIR Self-Determination Scale with
other educators, students, and parents to improve students’
capacity and opportunity for self-determination.

This section reports on the validity, reliability, and utility of the
AIR Self-Determination Scale, based on analyses of the field-
test data of Educator forms completed on more than 450
students with and without disabilities.

The Appendix includes four separate forms of the AIR Self-
Determination Scale, which are described in section III:

Educator form
Student form
Parent form

" Research form

You may photocopy any part of this package—the AIR Self-
Determination Scale (4 forms), Profile forms, and User
Guide—to meet your students’ needs. If you would like to
order additional copies of the entire package (at a nominal
cost), contact Dr. Dennis Mithaug, Department of Special
Education, Teachers College, Columbia University, New York,
NY 10027. \ | ~
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Self-Determination

.  Self-Determination: What it Means and

Why It's Important
Importance of Self- The purpose of this assessment is to help educators prepare
Determination for a vision in the year 2000 that “begins with images of

children and youth with disabilities having access to supports
and service that lead to self-actualization, self-determination,

“and independence.”! This vision, spelled out in the National
Agenda for Achieving Better Results for Children and Youth
With Disabilities, is an affirmation of what all people of the
world have long believed to be a condition of life in every
democratic society—that all persons have a right to self-
determination. Indeed, Article 1 of the International Covenant
on Civil and Political Rights ICCPR), adopted by the General
Assembly of the United Nations, states, “All peoples have the
right to self-determination. By virtue of that right they freely
determine their political status and freely pursue their
economic, social, and cultural development.”2

This vision is also a logical conclusion to the judicial
precedent set by Brown vs. Board of Education in 1954, and

 the legislative precedents established by the Education for All
Handicapped Children Act of 1975, the Individuals with
Disabilities Education Act of 1990, and the Americans with

- Disabilities Act of 1991. These judicial and legal precedents
in turn reflect an awareness that the right to self-
determination imposes a moral and legal obligation on society

1 US Department of Education, The National Agenda for Achieving Better Results for Children and Youth with
Disabilities (Washington DC: Author, 1994). '
2 At the beginning of 1991, the covenants had been ratified by 92 of the 164 members of the United Nations. For
' reference, see Charles Humana, World Human Rights Guide, Third Edition (New York: Oxford University Press),
385. ’ ‘
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Self-Determination

to promote the realization of that right as specified by the
ICCPR: “The States Parties to the present Covenant,
including those having responsibility for the administrati
the Non-Self-Governing and Trust Territories, shall pror
the realization of the right of self-determination, and shal
respect that right, in conformity with the provisions of th
United Nations Charter.”3

Equal opportunity theory explains this obligation to pror
the realization of the right to self-determination by showi
how the discrepancy between the right and the experienc
self-determination depends upon one’s cazpacity and
opportunity to choose and enact choice in pursuit of one’:
needs and interests. When either capacity or opportunity
self-determine is diminished or constrained, the experien
self-determination diminishes. When this diminished
experience persists, the right to self-determination is

abrogated.4

The AIR Self-Determination Scale provides information
students’ capacity and opportunities to self-determine. T
Scale is based upon a theory of the self that explains how
individuals interact with opportunities to improve their

prospects of getting what they need and want in life.> W
opportunities are just-right challenges—when they offer d
right amount of risk for the gain expected—they will be

pursued. Individuals will think and act on those opportu
repeatedly as they learn what they need to learn and adju
what they need to adjust in order to reach the ends in lifi
are most valuable. In other words, students will regulate

3 Charles Humana, World Human Rights Guide, Third Edition (New York: Oxford University Press), 385.
4  Dennis F. Mithaug, Equal Opportunity Theory: Fairness in Liberty for All (book manuscript submitted for

publication, 1995).

5 Dennis F. Mithaug, Self-Regulation Theory: How Optimal Adjustment Maximizes Gain (Westport, CT: Prae;

1993). .
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